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Paxman Academy is committed to offering an inclusive curriculum to ensure the best possible
progress for all of our students whatever their needs or abilities. In addition, we will develop a culture
where everyone’s contribution and successes are celebrated and where students are prepared for
life in an ever changing society.
This policy promotes the successful inclusion of students with special educational needs and
disabilities at Paxman Academy. This policy responds to the most recent legislation, which at
present is based on the SEND (Special Educational Needs and Disabilities) Code of Practice 0-25
(2015) SEN Disability Regulations (2014) The Children’s and Families Act (2014), the Equality Act
2010: advice for schools DfE February 2013 and Statutory Guidance on supporting pupils at school
with medical conditions, April 2014. This policy should be read in conjunction with each individual
school’s Equal Opportunities policy, Accessibility Plan, Medical Policy, Safeguarding Policy and the
Schools SEN Information Report.

1. Our Vision
The School is committed to providing all students with full access to a common, balanced and
differentiated curriculum regardless of ability or need. As part of this commitment, the Learning
Support Team aims to accurately identify, assess students with special educational needs and
provide support strategies to enable staff to meet the needs of these students across the
curriculum.
The School accepts the notion that meeting special needs is a whole school responsibility. This
means that whilst the Learning Support Team identifies, assesses and provides additional help and
support for children with special educational needs, the provision for them is the responsibility of all
staff and they are expected to make provision for the learning of all students. We are focused on
raising the aspirations of and expectations for all pupils with SEN, and we focus on outcomes for
children and young people and not just hours of provision/support.
The School accepts the philosophy that all teachers must consider themselves to be teachers of
children with special educational needs and the responsibility for the progress of SEN students is
with the teacher. This is also a guiding principle underpinning the SEND Code of Practice, 0-25
(2014); a document that provides a mixture of statutory and non-statutory guidelines for the
identification and assessment of SEN and to which all schools must have regard when planning their
special needs provision.

2. Special Educational Needs and Disabilities – definitions
'Students have Special Educational Needs if they have a learning difficulty which calls for special
educational provision to be made for them' (Code of Practice). Special provision means educational
provision that is additional to or different from that made generally for children of that age in school.
Children have a learning difficulty if they:
a) have a significantly greater difficulty in learning than the majority of children of the same age; or
b) have a disability which prevents or hinders them from making use of educational facilities of a
kind generally provided for children of the same age. The Disability Discrimination Act 1995
defines a disabled person as someone who has “a physical or mental impairment, which has
substantial and long-term adverse effect on his ability to carry out normal day-to-day activity.” A
child is disabled if he is blind, deaf or dumb or suffers from a mental disorder of any kind or is
substantially and permanently handicapped by illness, injury or congenital deformity or such
other disability as may be prescribed. (Section 17 (11), Children Act 1989) Not all disabled
children, therefore, will have a special educational need, or a learning difficulty, although a
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c) number will. 1
Children must not be regarded as having a learning difficulty solely because the language or form of
language of their home is different from the language in which they will be taught.
Education Act 2011

3. The specific objectives of our SEN policy
The specific objectives of are as follows:
to work within the guidance in the SEND Code of Practice, 2015
to identify students with special educational needs and disabilities and ensure that their
needs are met;
to ensure that students with special educational needs and disabilities have access to all
activities of the school;
to ensure that all learners make the best possible progress;
to ensure parents / carers are informed of their child's special needs and that there is
effective communication between parents / carers and school;
to ensure that learners express their views and are fully involved in decisions which affect
their education;
to promote effective partnership and involve outside agencies when appropriate.

4. The Special Educational Needs Co-ordinator (SENDCo)
At Paxman Academy, Miss Rogers is responsible for the strategic operation of the SEN Policy and
is the named SENDCo. A member of the Governance Committee takes a special interest in SEN
although the Governance Committee as a whole is responsible for making provision for students
with special educational needs.

5. The Role of the Special Educational Needs Co-ordinator
The schools’ Governance Committee has determined the following as the key responsibilities of the
SENDCo, and will monitor the effectiveness of the SENDCo in undertaking those responsibilities.
The key responsibilities referred to below may include carrying out, or arranging for, members of the
learning support team to undertake the following tasks in relation to each of the registered students
whom the SENDCo considers may have special educational needs:
a) informing a parent / carer of the pupil that this may be the case as soon as is reasonably
practicable;
b) in relation to each of the registered students who have special educational needs:
i.
identifying the student’s special educational needs;
ii.
co-ordinating the special educational provision for the pupil which meets those
needs;
iii.
monitoring the effectiveness of any special educational provision made for the pupil;
iv.
securing relevant services for the pupil where necessary;
v.
ensuring that records of the student’s special educational needs and the special
educational provision made to meet those needs are maintained and kept up to date;
vi.
liaising with and providing information to a parent / carer of the pupil on a regular
basis about that students’ special educational needs and the special educational
provision being made for those needs;
vii.
ensuring that, where the student’s transfers to another school or educational
institution, all relevant information about the student’s special educational needs and
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In light of The Special Educational Needs and Disability Act 2001, Paxman Academy will not treat students
with a disability less favourably, without justification, than non-disabled students. We will make ‘reasonable
adjustments’ to school policies, practices and procedures so that students with a disability are not put at a
substantial disadvantage in comparison with students who are not disabled.

3

viii.

the special educational provision made to meet those needs is available to the
Governance Committee;
promoting the student’s inclusion in the school community and access to the
school’s curriculum, facilities and extra-curricular activities.

c) selecting, supervising and training learning support assistants who work with students who
have special educational needs;
d) advising teachers at the school about differentiated teaching methods appropriate for
individual students with special educational needs;
e) supporting staff in the identification of students with Special Educational Needs
f) contributing to in-service training for teachers at the school to assist them to carry out the
tasks referred to in paragraph (b); and
g) preparing and reviewing the information required to be published by the Governance
Committee pursuant to the Education (Special Educational Needs) (Information) (England)
Regulations (a), the objectives of the Governance Committee in making provision for special
educational needs, and the special educational needs policy referred to in paragraph 1 of
Schedule 1 to those Regulations.
The Education (Special Educational Needs Co-ordinators) (England) Regulations 2012

6. Admissions Arrangements
The School accepts students with a wide range of special educational needs and works with outside
specialists to ensure that students with learning, emotional / behavioural problems or physical
difficulties or impairment are fully integrated into all aspects of school life. The Governance
Committee has agreed with the Local Authority admissions criteria which do not discriminate
against students with special education needs or disabilities, and its admissions policy has due
regard for the admission of children who have an Education, Health and Care Plan. Parents / carers
seeking the admission of a pupil with mobility difficulties are advised to approach the school well in
advance so that consultations can take place. The principal consideration at all times is whether
the needs of the students can be fully met.

7. Specialism (s) and special provision
Paxman Academy does not have a specialist unit.
Special facilities
The school is equipped with a lift and all school blocks are accessible for people who use
wheelchairs.
IDENTIFICATION, ASSESSMENT AND PROVISION
Learning Support across the curriculum is designed to give students with special educational needs
greater access to what the school has to offer. It should enhance and develop existing good practice
within the school. School based arrangements should reflect a comprehensive knowledge of a child
and his / her responses to a variety of carefully planned and recorded actions.
There are four main categories of need:
1. Communication and Interaction
2. Cognition and Learning
3. Social, Emotional and Mental Health difficulties
4. Sensory and/or physical needs
There are four main aspects of support within the school.
Classroom support
Literacy and numeracy support
Social and communication skills and support
Emotional, Social and behavioural support
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The overall resources available for students with special educational needs are determined from the
SEN delegated budget, a proportion of the Key Stage funding and income attached to those students
with Education, Health and Care Plans. These figures are listed annually on the Learning Support
Department SEF and Development Plan.

8. Identification and needs determined and reviewed
High Quality First Teaching
The School is committed to early identification of special educational need and adopts a Graduated
Response (Assess, Plan, Do and Review) to meeting special educational need in line with the SEND
Code of Practice 0-25, 2014. A range of evidence is collected through the usual assessment and
monitoring arrangements: if this suggests that the learner is not making the expected progress, the
Form Tutor or Class Teacher will consult with the SENDCo in order to decide whether additional and
/ or different provision is necessary. This is completed in identifying the learning need in line with
the four categories as identified in the SEND Code of Practice 0-25, 2015. A student will only be
identified as having SEN if they do not make adequate progress once they have had appropriate
intervention, adjustments alongside High Quality Teaching (HQT).
Students are not registered or identified as having special educational needs unless the school is
taking additional or different action to support the student to access their learning.
If students are to reach their full potential, then they must be educated in an environment in which
they are valued equally. Therefore, teaching such students is a whole-school responsibility where
teachers are responsible and accountable for the progress and development of the pupils in their
class, including where pupils access support from teaching assistants or specialist staff. This
requires a whole-school commitment to High Quality Teaching as the first step in responding to
pupils who have or may have SEN through:
Highly focused lesson design with sharp objectives;
Differentiating the curriculum for all students including those with SEN;
High demands of pupil involvement and engagement with their learning;
High levels of interaction for all students;
Appropriate use of teacher questioning, modelling and explaining;
An emphasis on learning through dialogue, with regular opportunities for students to talk
both individually and in groups;
An expectation that students will accept responsibility for their own learning and work
independently;
Regular use of encouragement and authentic praise to engage and motivate students;
Acknowledging that additional intervention and support cannot compensate for lack of High
Quality Teaching;
Ensuring that students understanding how they are doing, including what they are doing well,
and what they need to do to make progress. (This should include high quality written and oral
feedback, periodic assessment and peer and self-assessment).
Personalised Learning – A Practical Guide DCSF, 2008
A whole school approach affects class grouping, teaching methods, and the organisation of the
school. It depends on the co-operation of staff and the support of the Senior Leadership Team. It
is important that each subject area follows a cycle of planning, teaching, assessment and evaluation
that takes account of the wide range of abilities, aptitudes and interests of the students. Only then
will students learn and progress. The learning support staff are integral to this process and work
closely with departments to advise as and when necessary.
Each year group within school has an annual parents evening where parents and students have the
opportunity to meet with subject teachers. All students have an annual report.
In addition to the above, those students on the SEN register are involved in a review cycle. Those
students at the school based category of SEN Support are reviewed each term or as necessary by
the Support Team led by the SENDCo. This process is known as the ‘One-Plan’ and monitors the
progress of SEN students through a reviewing process and completion of a Student Passport.
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Parents and students are invited to attend. Those students with an Education, Health and Care Plan
have an Annual Review around the time of the anniversary of their Education, Health and Care Plan
being issued. These are conducted by the SENDCo and may involve other members of staff. SAS
(Statutory Assessment Service) and other outside agencies as well as the student and parents who
are invited to attend.
At all of these meetings the information is produced from teaching staff who are invited to comment
on targets, attainment and assessments. After the students’ progress has been reviewed new
targets are set and an updated Passport is produced and shared with all stakeholders.
All staff are encouraged to use the Passport as a source of information on the student and to aid in
planning for their lesson.
The aim of our provision is to identify and assess the SEN and to plan the provision needed for each
young person to achieve his or her best at Paxman Academy.
Some young people with SEN may need extra support to achieve their learning potential. If this is
the case then this is what we endeavour to do. We will arrange a meeting with the young person and
their parents to talk about what is needed to put together a Paxman Academy ‘One Plan’. Before the
plan can be drawn up we will need to gather information that may include:
The young person’s views and what he or she wants to achieve on their learning journey
through school;
The views of the parents and what they would like to see as an outcome from their child’s
time at school;
A school based learning assessment;
Current and expected levels of attainment.
We will meet again and look at all this information and then, along with parents and pupils, a ‘One
Plan’ will be drawn up. The One Plan will include outcomes, so everyone at the meeting will have
something to do to help the young person on their learning journey. We will set a review date in the
meeting. This will give us time to work together to achieve the agreed outcomes.
Some young people with SEN may need support from professionals outside of the school setting to
achieve a successful learning journey. If this is the case then those views will be considered in
drawing up a Paxman Academy One Plan. This could include:
Parents seeking medical advice about the young person.
School requesting Educational Psychologist involvement with the young person.
The school or parent may also request information or seek advice from other professionals
specific to the child’s presenting area of need.
This could mean a number of people are at a planning meeting, to help the young person be
successful on their learning journey. Using One Plans we are able to develop Student Passports to
help families who have asked for our help to support their child because he or she is failing to make
good learning progress. There are many reasons why this may be happening and we are able to offer
advice / support to the family depending on their needs.
Access to a balanced and broadly based curriculum (including the National Curriculum)
One Plan
The school follows the Essex One Plan model which was developed in line to support the parental
and student focused approach as outlined in the SEND Code of Practice 0-25, 2015.
The One Plan and Graduated Response (Assess, Plan, Do and Review) emphasises the school's role
in the early identification, assessment and provision for students with special educational needs. It
encourages full partnership with parents / carers and the involvement of the pupil as far as possible
in decisions about his / her education.
A variety of screening and assessment methods along with assessments of students within the
National Curriculum are used to assist in early identification of student needs. They are also
identified through communication with primary schools, teacher referral, parental concern and the
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involvement of outside agencies. The school recognises that children’s special educational needs
are on a continuum and may change over time.
Most learners’ needs are met through the supportive environment and ‘High Quality First Teaching’
within the school. This involves the process of differentiation and good classroom management
strategies to support learners. The One Plan is for students who require special support
arrangements. The school takes responsibility for those at the school based category of SEN
Support. Action taken at one stage may mean the child will not have to move onto the next. Only for
those who fail to make progress will the school need to move to the next stage.
Graduated Response
The school utilises the Graduated Approach which is used to support the ‘One-Plan’ environment.
The graduated response is a process where all provision and intervention that are used for a child
with SEN follows an Assess, Plan, Do and Review cycle. This ensures appropriate early intervention
targeted at student outcomes which is reviewed rigorously and regularly to ensure maximum
impact.
The graduated response recognises that all children/young people learn in different ways and can
have different types and levels of special educational needs. The graduated response means that
step by step more support and expertise can be brought in to help the school support the difficulties
a child or young person may be experiencing.
Parents/carers will be kept informed by the school of any extra or different help that their child is
receiving due to their special educational needs. This extra or different help can be provided through
our school based category of SEN Support or an EHCP (Education, Health and Care Plan) depending
on the severity of the child/young person's level of need.
The graduated response to special educational needs does not imply that interventions are a set of
hurdles to be crossed before a request for an EHCP can be made. The interventions are part of a
cycle of planning, action and review within the school to enable all children/young people at our
school to achieve.
Provision/Action that is additional to or different from that available to all
The Stages in the SEN Code of Practice 0-25, 2015. 2
School based category – SEN Support – Where a pupil is not making adequate progress despite
High Quality First Teaching and normal school interventions.
Triggers: a child who:
makes little or no progress even when teaching approaches are targeted;
shows signs of difficulty with cognition and learning particularly in developing literacy or
numeracy skills that result in poor attainment in some curriculum areas;
presents persistent social, emotional or mental health needs, which are not improved by high
quality teaching and normal school interventions usually employed in the school, support
from outside agencies, identifying the learning need to the behaviour and responding with the
appropriate support;
has sensory of physical problems, and continues to make little or no progress despite the
provision of specialist equipment;
has communication and / or interaction difficulties, and continues to make little or no
progress despite a differentiated curriculum
has specialist input from outside agencies

2

Please refer to: (1) Thresholds for placing pupils at SEN Support for cognition and learning, social emotional
and mental health, communication and interaction, physical and sensory. Ref: Provision Guidance Toolkit,
2014 (Essex LEA)
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If, despite significant support and intervention at SEN Support level and the school has evidence that
a pupil is making insufficient progress, we may seek further advice and support from outside
professionals. These professionals will be invited to contribute to the monitoring and review of
progress. Students and parents / carers will be fully involved and kept informed about the
involvement of external agencies and proposed interventions.
Pupil progress will be reviewed termly, or as required. Students will participate fully in the review
process. Parents/carers will also be invited to participate in the target-setting and review process.
The majority of students with SEND will have their needs met through curriculum differentiation and
school-based action. However, a very small number will require a statutory assessment for an
Education, Health and Care Plan.
Processes and Procedures in Essex for obtaining an Education, Health and Care Plan
A child will be referred to the LA through:
1. A request for assessment by the school;
2. A request from the parent/guardian or
3. A referral by another agency.
The school will consult with parents and the Educational Psychologist.
The school collate information and make a request to the Local Authority.
The case is considered by a panel of LA and Headteacher representatives.
The decision is fed back to the school and parents/carers.
Parents have a right of appeal if request not agreed.
The following evidence is required for a Statutory Assessment:
The views of parents recorded at SEN Support level
The ascertainable views of the child
Copies of One-Plans at SEN Support level
Evidence of progress over time
Copies of advice, where provided, from health and social services
Evidence of involvement/views of involved external agencies
Evidence as to how external advice has been used by the school
Progress towards age related expectations
For students who have an Education, Health and Care Plan, in addition to the review of One-Plans,
their progress and the support outlined in their Education, Health and Care Plan will be reviewed
annually and a report provided for the Local Authority (The Annual Review Process). If a pupil makes
sufficient progress an Education, Health and Care Plan may be discontinued by the Local Authority.
The school offers a wide range of provision for students with special needs. The exact nature of the
provision varies between year groups and is also based upon the range of needs that need meeting.
The key element to the provision is flexibility; the ability to respond to urgent short term needs
alongside longer term planning for meeting special needs across the school. The main elements in
special needs provision are as follows:
In-class support. This is our main method of supporting students and ensuring full access to
the curriculum. The main aim of in-class support is to provide all students with access to the
curriculum by working with mainstream teachers to ensure that classroom and homework
tasks are matched to the abilities and needs of our students. This in turn necessitates
subject and learning support team staff working together to establish what the students can
do and differentiating work to match that level within the classroom.
Advice and support to teachers and subject departments on how to respond to individual
needs within the class. It should be remembered that all students will spend most of their
time in lessons without additional support from the learning support team and therefore
there is a recognised responsibility for all teachers to make suitable provision for students
with special needs in their classes. The Support Plan will also offer advice to staff on how to
support students’ learning within class.
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Small group teaching. At times the learning support team will establish small teaching
groups to develop students’ literacy and study skills. In this way it is possible to concentrate
on reading, spelling, comprehension and listening skills and improve this so that students will
better be able to cope with curriculum demands. In Years 8 and 9 some students receive
additional support with developing literacy skills instead of studying a second language.
Individual tuition. This is occasionally provided on a limited basis to enable teachers or
Learning Support Assistants to work with individual students on specific and agreed areas of
need such as reading or handwriting. Where this occurs, all reasonable efforts are made to
minimise disruption to the students’ learning.
Advice to parents on how to help their children at home.
Advice on Wellbeing and Mental Health First Aid responses.
The table below shows what evidence based provisions / interventions are available at the school
for each stage of the ‘graduated approach’ and against each category of need. It also shows
examples of external provision. Additional support may be triggered when no progress is being
made. For example, if a student is not making progress through Wave 1 High Quality First Teaching,
then they may move onto a Wave 2 provision and so on.
Baseline potential for entry and exit for interventions and assessment of additional needs.
Category of
Need
Cognition &
Learning

Communication
& Interaction

Additional

Intensive

Specialist

Additional Literacy
Classes (Entrance and
Exit Assessment produced by English
Department)
Additional Numeracy
Classes (as above)
LSA Support
(Observation / marking
etc.)
Pre-teaching /
overlearning (teacher
assessment)
Whole school reading
approach
Homework Club
(homework hand-in
rates improve)
Peer Support

Catch-up Literacy (PrePost - as per
programme)
Catch-up Numeracy (as
above)
Toe by Toe Dyslexic
intervention (Reading
Age - pre & post)
1:1 Phonics programme
(entrance and exit
assessment based on
topic)

Educational
Psychologist

LSAs cue and maintain
pupil attention
Social Skills Group e.g.
TalkAbout (Social skills
scale -)
Emotional Literacy
(Observation Aid /
Emotional resilience
scale / Zones of
regulation)
Circle of Friends (Social
Skills Questionnaire)

Social Stories (Social
Scale / Behaviour /
Attendance)
Comic Strip
Conversations (as
above)
Speech and Language
Intervention (ASD
Progression
Framework)

Speech &
Language
Therapy /
Assessment
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Health
Specialist
Teacher

Safe Space - (Behaviour
pre - post)
Time-out card (as
above)
Leave 5 minutes early
pass
Unstructured time club
Peer Mentors / buddy
system (Warwick
Edinburgh wellbeing
scale)
Resilience Group
(Resilience Scale)
Wellbeing Group (SDQ /
Wellbeing Scale)
Attachment Awareness

SEMH

Physical
Sensory

&

Allocate specialist
equipment
Movement breaks and
access consideration

1:1 SEMH Support
sessions
CBT based Group
(Warwick Edinburgh
wellbeing scale)
Attachment Theory
using the Arts 1:1
Intervention (SDQ /
Behaviour /
Attendance)
Additional Emotional
Support (SDQ /
Behaviour /
Attendance)

EWMHS
referral

Teodorescu Rescue
Training for specialist
equipment / specific
interventions

OT referral

GP
Voluntary
Sector
Mind /
Action for
Children
Social Care
EWMHS
referral and
Anxiety
group

GP
Specialist
Teachers

9. Students with SEN engage in the activities of the school
All students irrespective of attainment or impairment are actively encouraged to get involved in the
wide range of extra-curricular activities available.
There are no activities from which students with SEN are excluded due to them having special needs.
All students share the same curriculum entitlement and whilst there is setting in many subjects,
students with SEN are taught in a mainstream class. Interventions and small groups for specific
areas of support are timetabled within lessons that have been agreed with parents or carers.
Students with SEN are given additional support to ensure that they are able to participate in
extracurricular activities and visits.

10. Evaluation of SEN Practice
The effectiveness of the policy will be evaluated in the following ways:
The level of progress individual children make across a key stage.
By developments in teachers practice / awareness of special needs and how to deal with
them.
The extent to which modification to curriculum/teaching strategies for individual students
have been incorporated into normal class practice.
The extent to which the general curriculum has been developed in response to meeting the
needs, interests or aptitudes of students.
This will be monitored by the SENDCo and the SLT through the school’s self-evaluation process.
The SENDCo will prepare an Annual Report to the schools’ Governance Committee.
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The Governance Committee will:
ensure that the necessary provision is made for any pupil who has special educational needs;
ensure that, where the school has been informed by the LA that a pupil has special
educational needs, those needs are made known to all who are likely to teach them;
ensure that teachers in the school are aware of the importance of identifying, and providing
for, those students who have special educational needs;
consult with the LA and the governing bodies of other schools, when it seems to be
necessary or desirable in the interests of co-ordinated special educational provision in the
areas as a whole;
ensure that a pupil with special educational needs has equal access to activities of the
school together with students who do not have special educational needs, so far as is
reasonable practical and compatible with the child receiving the special educational
provision their learning needs call for and the efficient education of the students with whom
they are educated and the efficient use of resources;
Report to parents on the implementation of the school’s policy for students with special
educational needs.
Education Act 2011
have regard for the Code of Practice when carrying out its duties toward all students with
special educational needs.
Education Act 2011
ensure that parents / carers are notified of a decision by the school that SEN provision is
being made for their child.
Education Act 2011
The Governance Committee will ensure that:
the SEN policy is regularly monitored, evaluated and reviewed;
the effectiveness of the school’s work on behalf of children with special educational needs
are considered and reported on at least an annual basis;
in light of the above consider whether the policy needs amending.

11. Complaints procedure
The majority of concerns from parents, carers and others are handled under the following general
procedures.
The procedure is divided into four stages;
Stage 1 aims to resolve the concern through informal contact at the appropriate level in
school.
Stage 2 is the first formal stage at which written complaints are considered by the
Headteacher or the designated governor, who has special responsibility for dealing with
complaints.
Stage 3 is the next stage once Stage 2 has been worked through. It involves a complaints
review panel of governors.
Stage 4 is the LEA Review stage where the local education authority will review and comment
upon the way we have dealt with a complaint.
How each of these stages operates is explained in more detail in the school’s Complaints Policy.
The staffing policies and partnership with outside agencies

12. Staff Training
The school makes an annual audit of training needs for all staff taking into account school priorities
as well as personal professional development. The school is allocated funding from the Standards
Fund each year that it may use to meet identified needs. Particular support will be given to NQTs
11

and other new members of staff. (The SENDCo takes responsibility for training new staff – teaching
and LSAs – as to how the school meets the needs of students with special educational needs.) The
SENDCo keeps up-to-date with SEN educational developments by regularly attending School, North
East Essex Education Partnership and LAs SENDCo Network meetings.

13. Links with Health Services, Social Services, Education Welfare Services and Voluntary
Organisations.
External support services play an important part in helping the school identify, assess and make
provision for students with special education needs e.g.:
The school receives regular visits from the nominated Educational Psychologist and LA
SEND link for the schools cluster;
In addition the school may seek advice from specialist agencies or teams within the LA for
children with sensory impairment or physical difficulties;
The speech and language therapist contributes to the reviews of students with significant
speech and language difficulties;
Multi-agency liaison meetings, with representation from Social Services, The Children and
Young People with Disabilities Service, Health, and the Educational Psychology Service are
held on a termly basis to ensure effective collaboration in identifying and making provision
for vulnerable students.

14. Role played by parents / carers
A firm principle on which special needs provision is based at the School are that the most effective
support is provided for a student when the school and the student’s parents or carers work together
to help a student to succeed. If a student is considered for placement on the SEN Register parents
are informed, asked for their comments and invited into school to discuss how they and the school
can work together to overcome problems and address the needs of their child. As already stated
parents are always invited into school to attend review meetings and their comments and
suggestions are invited. Parents are also encouraged to help a student at home and advice and
strategies can be suggested by SEN staff.

15. Transition arrangements
Stage 2-3. Visits are made by the SENDCo to all feeder primary schools and where
considered appropriate extra visits can be arranged for those students with SEND to meet
with SEN staff and to become familiar with the layout of the school. All students visit at the
end of Key Stage 2 where they have the opportunity to meet their new tutor and classmates.
End of Key Stage 3. Those students with an Education, Health and Care Plan will have a
representative for the preparation for adulthood invited to their transition review at the end of
Key Stage 3 and at subsequent Annual Reviews if felt appropriate. The school is developing
links with ambitious outcomes for SEN students to access both training and employment
opportunities alongside appropriate further education provisions including both the Sixth
Form College and Colchester Institute. Students are helped with making decisions and
planning future pathways for career and educational decisions during and after Key stage 4.
This includes making enquiries, practicing interviews and filling in forms alongside being
‘work ready’ upon leaving school. Students are given opportunities to develop life skills and
planning for independence throughout their school life.
Parents / carers should be supported so as to be able and empowered to:
recognise and fulfil their responsibilities as parents / carers and play an active and valued
role in their children’s education;
have knowledge of their child’s entitlement within the SEN framework;
make their views known about how their child is educated;
have access to information, advice and support during assessment and any related decisionmaking processes about special educational provision.
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Medical
Please view the school’s medical policy for more information on this area.
The school recognises that pupils at school with medical conditions should be properly supported
so that they have full access to education, including school trips and physical education. Some
children with medical conditions may be disabled and where this is the case the school will comply
with its duties under the Equality Act 2010.
Some may also have special educational needs (SEN) and may have a statement, or Education,
Health and Care (EHC) plan which brings together health and social care needs, as well as their
special educational provision and the SEND Code of Practice (2014) is followed.
A risk assessment is carried out prior to any off site activity to ensure everyone’s health & safety will
not be compromised. In the unlikely event that it is considered unsafe for a child to take part in an
activity, then alternative activities which will cover the same curriculum areas will be provided in
school.
Accessibility around the school – See Accessibility Plan
The school site is wheelchair accessible with disabled toilets. The school has lift access, ramps and
all doors can be opened automatically. Additional support could include:
iPads (visual)
Modified furniture
Mobility Training
Access to specialist teacher input
Coloured overlays
Access to laptop & tablet technology
Specialist consideration for examinations
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